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Want to know more? 
 

Week 1: Welcome and introduction to the course 

The role of evaluation and reflection for enhancing learning and teaching 

 

George, J., & Cowan, J. (2004). Obtaining information about student reactions after the experience 

A handbook of techniques for formative evaluation (pp. 72-92). London: Routledge. 

 

Scriven, M. (1981). Summative teacher evaluation. In J. Milhnan (Ed.), Handbook of teacher 

evaluation (pp. 244-271). Beverly Hills, CA: Sage. 

 

Cronbach, L. J., Ambron, S.R., Dornbusch, S. M., Hess, R. D., Hornik, R. C., Phillips, DC., 

Walker, D. F. &, S. S. Weiner, S. S. (1980). Toward reform of program evaluation. San 

Francisco: Jossey-Bass. 

 

Kirkpatrick, D. (2007). The four levels of evaluation. Alexandria, Virginia.: American Society for 

Training and Development. 

 

Stufflebeam, D. L. (2003). The CIPP Model for Evaluation. In T. Kellaghan & D. L. Stufflebeam 

(Eds.), International Handbook of Educational Evaluation (pp. 31–62). Netherlands: 

Springer. https://doi.org/10.1007/978-94-010-0309-4_4  

 

Tyler, R. W. (1930). Training teachers in service through investigations in teaching. The High 

School Journal, 13(5), 205–211. 

 

 

 

 

 

https://doi.org/10.1007/978-94-010-0309-4_4
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Want to know more? 
 

Week 1: Defining evaluation 

What is evaluation? 

 

 

 

Wadsworth, Y. (2011). Everyday evaluation on the run. Crows Nest: Allen & Unwin.  

 

This is a very reader-friendly and accessible basic text that introduces and summarises many of the 

complex and abstract concepts and approaches related to evaluation. 
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Want to know more? 
 

Week 1: Defining evaluation 

Evaluation in practice. 

 

 

Faculty Focus online magazine: 

http://www.facultyfocus.com/articles/teaching-professor-blog/defining-teaching-effectiveness/ 

 

 
 

http://www.facultyfocus.com/articles/teaching-professor-blog/defining-teaching-effectiveness/
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Want to know more? 
 

Week 1: Defining evaluation 

What is evaluation: Evaluation in practice and what is evaluated 

 

 

The University of New South Wales, Australia. (2016). Why evaluate learning and teaching? 

Sydney: Author. 

 

 
 

https://teaching.unsw.edu.au/evaluating-curriculum
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Want to know more? 
 

Week 1: Defining evaluation 

What is evaluation? : Models of evaluation 

 

 

Alderman, L., Towers, S. J., Bannah, S. & Phan, L. (2014). Reframing evaluation of learning and 

teaching: An approach to change. Evaluation Journal of Australasia, 14(1), pp. 24-34.  

 

Alderman, L. & Melanie, L. (2013). Kaleidoscope : Reframing learning and teaching evaluation 

through a shared stakeholder lens. In Australasian Higher Education Evaluation Forum 

(AHEEF) 2013, 28-30 October 2013, Launceston, TAS. 

 

Richard (2013). Kirkpatrick levels of evaluation: an enduring model. Evaluation Focus.  

 

Stufflebeam, D. L. (2003). The CIPP model for evaluation. In T. Kellaghan and D.L. Stufflebeam 

(eds) International Handbook of Educational Evaluation, pp 31-62. Dordrecht ; London : 

Kluwer Academic.  

 

 
 

http://eprints.qut.edu.au/54607/1/54607.pdf
http://eprints.qut.edu.au/54607/1/54607.pdf
http://eprints.qut.edu.au/view/person/Alderman,_Lyn.html
http://eprints.qut.edu.au/64658/1/Kaleidoscope-Illuminating_paper.pdf
http://eprints.qut.edu.au/64658/1/Kaleidoscope-Illuminating_paper.pdf
http://evaluationfocus.com/kirkpatrick-four-levels-evaluation-model/
http://link.springer.com/chapter/10.1007%2F978-94-010-0309-4_4#page-1
http://link.springer.com/book/10.1007/978-94-010-0309-4


 

© UNSW Sydney, 2017  FutureLearn 1 

Introduction to Enhancing Learning and Teaching in 

Higher Education  

UNSW SYDNEY 

 

 

  

 

Want to know more? 
 

Week 1: Defining evaluation 

Introduction to reflective practice: Reflection and evaluation 

 

 

Coulson, D. & Harvey, M. (2013). Scaffolding student reflection for experience-based learning: a 

framework. Teaching in Higher Education, 18 (4), 401-413. 

doi:10.1080/13562517.2012.752726 

 

Coulson, D., Harvey, M., Winchester‐Seeto, T. & Mackaway, J. (2010). Exploring the evidence for 

the role of reflection for learning through participation. In Campbell, M. (Ed.) Work 

Integrated Learning - Responding to Challenges: Proceedings of the 2010 ACEN 2010 

National Conference, (pp. 92-103). Perth, September 29 – October 1, 2010.  

 

Di Stefano, Giada & Gino, Francesca & Pisano, G. P. & Staats, B. R. (2016). Making Experience 

Count: The Role of Reflection in Individual Learning. Harvard Business School NOM Unit 

Working Paper No. 14-093; Harvard Business School Technology & Operations Mgt. Unit 

Working Paper No. 14-093; HEC Paris Research Paper No. SPE-2016-1181. Available at 

SSRN: https://ssrn.com/abstract=2414478 or http://dx.doi.org/10.2139/ssrn.2414478 

 

Hampton, M. (2010). Reflective writing: a basic introduction. University of Portsmouth and 

Department for Curriculum and Quality Enhancement.  

 

Harvey, M., Baker, M., Fredericks, V., Lloyd, K., McLachlan, K., Semple, A. & Walkerden, G. 

(2017). Reflection for learning: a holistic approach to disrupting the text. In J. Sachs and L. 

Clarke (Eds). Learning through community engagement - Vision and practice in higher 

education, 171-184. Singapore: Springer. 

 

Harvey, M. (2016). Editorial - Reflection for learning in higher education. Journal of University 

Teaching and Learning Practice, 13(2). http://ro.uow.edu.au/jutlp/vol13/iss2/1  

 

Harvey, M., Baker, M., Lloyd, K., McLachlan, K., Semple, A. & Walkerden, G. (2016). A song 

and a dance: Being inclusive and creative in practising and documenting reflection for 

learning. Journal of University Teaching and Learning Practice, 13(2). 

http://ro.uow.edu.au/jutlp/vol13/iss2/3  

 

Harvey, M., Baker, M., Fredericks, V., Lloyd, K., McLachlan, K., Semple, A. & Walkerden, G. 

(2014). Reflection: Alignment of practice as a strategy for building capacity for learning. In 

Moore, K (Ed). Work Integrated Learning: Building Capacity – Proceedings of the 2014 

http://www.acen.edu.au/conferences/archive/ACEN-2010-Proceedings.pdf
https://ssrn.com/abstract=2414478
http://dx.doi.org/10.2139/ssrn.2414478
http://www.port.ac.uk/media/contacts-and-departments/student-support-services/ask/downloads/Reflective-writing---a-basic-introduction.pdf
http://ro.uow.edu.au/jutlp/vol13/iss2/1
http://ro.uow.edu.au/jutlp/vol13/iss2/1
http://ro.uow.edu.au/jutlp/vol13/iss2/3
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ACEN National Conference, (pp. 167-171). 1st- 3rd October, 2014, Tweed Heads. 

http://acen.edu.au/2014Conference/2014-ACEN-Conference-Full-Proceedings.pdf  

 

Harvey, M; Baker, M; Bosanquet, A; Coulson, D; Semple, A. & Warren, V. (2012). Moving 

beyond the diary: innovation in design and delivery of reflection. Paper presented at the 2012 

ACEN Collaborative education: Investing in the future conference, 31 October-2 November, 

Geelong. http://acen.edu.au/2012conference/wp-content/uploads/2012/11/65_Moving-

beyond-the-diary.pdf  

 

Harvey, M; Coulson, D; Mackaway, T. & Winchester-Seeto, T. (2010). Aligning reflection in the 

cooperative education curriculum. Australia Pacific Journal of Co-operative education, 11 

(3), 137-152. http://www.apjce.org/files/APJCE_11_3_137_152.pdf 

 

Johnson, B. (2015). Your two best teachers will always be reflection and evaluation—so practice 

both daily. The Johnson Letters blog. A short discussion differentiating reflection from 

evaluation.  

 

RMIT (n.d.). Writing a reflective journal. Melbourne: RMIT learning lab. A user friendly and short 

guide. 

 

Surgenor, P. (2011). UCD Teaching and Learning resources. Reflective practice: a practical guide. 

University College Dublin. http://www.ucd.ie/t4cms/Reflective%20Practice.pdf  

 

University of Sydney (2012-2017). Evaluation and reflection. Reflection. Sydney: School of 

Education and Social Work, The University of Sydney. Short background paper with 

extensive bibliography. 

 

 

There are a series of videos on reflection for learning that you may want to view depending upon 

your disciplinary and contextual interests: 

 

Reflection for Learning: 

• Debriefing 

• How do you assess reflection? 

• Methods of reflecting 

• Planning for reflection in learning and teaching 

• What does reflection mean to you? 

• Why do you use/teach reflection? 

• The student perspective: What is reflection? 

• The student perspective: What are the benefits? 

• The student perspective: How do you reflect? 

• The student perspective: Challenges of reflective practice 

• Discipline Case Study: Science (Dr K-Lynn Smith) 

• Discipline case study: Museum studies (Dr Theresa Winchester-Seeto) 

• Discipline case study: Marketing (Dr Chris Baumann) 

• Discipline case study: Adaptive management (Dr Greg Walkerden) 

 

http://acen.edu.au/2014Conference/2014-ACEN-Conference-Full-Proceedings.pdf
http://acen.edu.au/2012conference/wp-content/uploads/2012/11/65_Moving-beyond-the-diary.pdf
http://acen.edu.au/2012conference/wp-content/uploads/2012/11/65_Moving-beyond-the-diary.pdf
http://www.apjce.org/files/APJCE_11_3_137_152.pdf
http://www.thejohnsonletters.com/blog/your-two-best-teachers/
https://emedia.rmit.edu.au/learninglab/content/writing-reflective-journal
http://www.ucd.ie/t4cms/Reflective%20Practice.pdf
https://sydney.edu.au/education_social_work/groupwork/docs/Reflection.pdf
http://youtu.be/dKuoCmvSHZw
http://youtu.be/dKuoCmvSHZw
http://youtu.be/q5xaJMMZRkY
http://youtu.be/q5xaJMMZRkY
http://youtu.be/H691EPbH3r4
http://youtu.be/H691EPbH3r4
http://youtu.be/izJK3a7lD8c
http://youtu.be/izJK3a7lD8c
http://youtu.be/MfL5zavoT8A
http://youtu.be/MfL5zavoT8A
http://youtu.be/ZLs7mZmCCLo
http://youtu.be/ZLs7mZmCCLo
http://youtu.be/BzFckjPepr0
http://youtu.be/BzFckjPepr0
http://youtu.be/6iMWjjCKQG4
http://youtu.be/6iMWjjCKQG4
http://youtu.be/RHwcFV0Z7Ko
http://youtu.be/RHwcFV0Z7Ko
http://youtu.be/IXGdeBz3H1I
http://youtu.be/IXGdeBz3H1I
http://youtu.be/IXGdeBz3H1I
http://youtu.be/IXGdeBz3H1I
http://youtu.be/9rYhnbPZipU
http://youtu.be/9rYhnbPZipU
http://youtu.be/oiBggENPr_g
http://youtu.be/oiBggENPr_g
http://youtu.be/0U6CAWrlngc
http://youtu.be/0U6CAWrlngc


 

© UNSW Sydney, 2017  FutureLearn 3 

 



 

© UNSW Sydney, 2017  FutureLearn 1 

Introduction to Enhancing Learning and Teaching in 

Higher Education  

UNSW SYDNEY 

 

 

  

 

Want to know more? 
 

Week 1: Defining evaluation 

Introduction to reflective practice: Video annotation  

 

 

The future of higher education. Will universities adapt or perish? (2015). The University of South 

Australia. (53:49). The panel presentation focuses specifically on the Australian sector.  

 

A series of videos of the key presenters at the 2016 THE World Academic Summit raise many of 

the contemporary and contentious issues existing across the international higher education 

sector today.  

 

Harding, S. (2014). A crucial time in higher education in Australia. (17:54). Former Chair of 

Universities Australia. Sandra Harding, says universities across Australia have a consensus 

position on higher education reform. She also says this is the most important time for higher 

education for the past thirty years and argues for fee deregulation. 

 

Yates, L. & O'Connor, K. (2014). Australian Higher Education- some current pressures on 

teaching and learning.  Melbourne Graduate School of Education. (92:26). 

https://www.youtube.com/watch?v=__iyG0uJVf4
https://www.youtube.com/user/TimesHigherEducation
https://www.youtube.com/watch?v=KwvKz_XlL5U
https://www.youtube.com/watch?v=nS5PEV6d1R4
https://www.youtube.com/watch?v=nS5PEV6d1R4
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Want to know more? 
 

Week 2: Sources of feedback for enhancing learning and teaching 

Introduction and key concepts: Sources of feedback - the four lenses: Stage 2 

 

 

Like yourself, many university teachers undertake a program in university learning and teaching, 

similar to this one. Often they are overwhelmed by the terminology used and the literature. The 

following accounts of the four lenses have been selected as they are accessible and short, providing 

an initial engagement with Brookfield's theories and ideas. 

 

Ainsworth, S. (2005). Becoming a relational academic. Synergy, 22. Sydney: Institute for Teaching 

and Learning, The University of Sydney. 

 

Miller, B. (2010). Brookfield's four lenses: Becoming a critically reflective teacher. Sydney: Arts 

Teaching and Learning Network, Faculty of Arts and Social Sciences, The University of 

Sydney. 

 

The following information is gathered from, 

 

UNSW. (2014). Gathering Evidence of your Teaching Practice. Sydney: Author. 

 

Evidence for the facilitation of student learning 

 

• Record in faculty/school/educational institution workload systems of teaching activities 

• Course (subject/unit) outlines/guides indicating your involvement in the courses 

(subjects/units) 

• Description of how teaching activities and associated resources facilitate students' 

achievement of the learning outcomes 

• Online course sites or websites where the teaching activity takes place 

• Assessment tasks, rubrics and feedback to students 

• Evaluative reports on teaching, based on student evaluation surveys 

(CATEI/myExperience - UNSW specific) or other data 

• Feedback to students explaining what you have changed in your teaching/educational 

context in response to any evaluations 

 

Evidence for the development, review or revision of curricula and/or learning and teaching 

resources 

• Documentation of the program, course (subject/unit) or learning sequence that has been 

developed, which clearly articulates the purpose (goals/aims), desired learning 

outcomes, content, and approaches to teaching, assessment and feedback 

http://www.itl.usyd.edu.au/synergy/article.cfm?articleID=263
http://sydney.edu.au/arts/teaching_learning/academic_support/Brookfield_summary.pdf
https://teaching.unsw.edu.au/awards-grants-and-fellowships-gathering-evidence-your-teaching-practice
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• Any learning or teaching resources developed for use in the program, course 

(subject/unit) or learning sequence 

• Copies of student evaluation survey (CATEI/myExperience “course” data, Course 

Experience Questionnaire data), or any other evaluative data regarding the quality and 

effectiveness of students’ experience of the program, course (subject/unit) or learning 

sequence that you developed, and changes that have been made as a result 

• Evaluative feedback from peers and changes that have been made as a result 

• Evaluative reports on the program, course (subject/unit) or learning sequence for which 

the staff member is responsible 

• Revised documentation for the program, course (subject/unit) or learning sequence 

evaluated 

• Feedback to students explaining what changes you have made to the program, course 

(subject/unit) or learning sequence in response to any evaluations 

 

Evidence of scholarship of learning and teaching 

• References to the learning and teaching literature in describing your educational context 

• Plan for a learning and teaching development project 

• Application for internal or external funding to support a learning and teaching 

development project 

• Report on a learning and teaching development project 

• Self-reflection on how teaching and curriculum design have been influenced by theory 

and the success of initiatives 

• Publications stemming from a learning and teaching development project 

 

Evidence of professional development  

• Completion of one or more courses in the area of learning and teaching in Higher 

Education (University) 

• Evidence of participation in at least 10 hours of professional development programs and 

activities related to enhancing knowledge and/or skills in learning and teaching 

• Evidence of having been mentored into a leadership or management role associated 

with learning and teaching 

 

Evidence of leadership and management of learning and teaching 

• Evidence of having met the faculty's/school/educational context’s administrative 

requirements for the implementation of a program or course (subject/unit) 

• Evidence of active management/coordination of staff and resources in the planning, 

implementation and review of teaching programs, courses (subjects/units), resources or 

environments (physical, virtual or organisational) 

• Evidence of active leadership of staff in the definition, development and review of 

programs, courses (subjects/courses), resources or environments (physical, virtual or 

organisational) 

• Evidence of how innovations in your own practice may have influenced changes in 

others’ practice 

• Evidence of active supervision, mentoring and support of staff with learning and 

teaching responsibilities 

• Evidence of having fulfilled the responsibilities of a leadership role in learning and 

teaching. 
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Want to know more? 
 

Week 3: Evaluating the student experience 

Introduction to week and the student experience: Factors affecting the student experience  

 

 

Pascarella, E.T. & Terenzini, P.T. (2005). How college affects students. Volume 2. A third decade 

of research. San Francisco: Jossey-Bass. 

 

Mayhew, M.J., Rockenbach, A.N., Bowman, N.A., Seifert, T.A.D., Wolniak, G.C., Pascarella, E.T. 

& Terenzini, P.T. (2016). How college affects students: 21st Century evidence that higher 

education works. Volume 3. San Francisco: Jossey-Bass. 
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Want to know more? 
 

Week 3: Evaluating the student experience 

Ways of measuring Student Experience: Student evaluation surveys 

 

Australian Universities. (2017). Australian university rankings. Sydney: Author. 

 

Good Education Group. (2017). The good universities guide. Sydney: Author. 

 

Universities Australia. (2016).   Student satisfaction remains at record high. Sydney: Author. 

 

Some examples of the range of student surveys currently in use include:  

 

CATEI  Course and Teaching Evaluation and Improvement (specific to 

UNSW).  

 

This survey is being replaced with the myExperience survey. 

myExperience survey Newly developed online survey specific to UNSW. There are 

two sets of questions – course questions and teacher questions.  

AUSSE  Australasian Survey of Student Engagement - focuses on 

student engagement with their learning by incorporating the 

Student Engagement Questionnaire (SEQ). Has been used in 

nearly all Australian universities.  

 

The postgraduate version is the POSSE - Postgraduate Survey 

of Student Engagement.  

 

The SSEQ - Staff Student Engagement Questionnaire, measures 

all of these areas from a staff perspective. 

SES  Student Experience Survey (formerly called the University 

Experience Survey - UES) and GOS, Graduate Outcomes 

Survey 

 

Surveys undergraduate students across Australia.  

QILT  Quality Indicators for Learning and Teaching  

NSS National Student Survey UK 

http://australianuniversities.click/rankings/
https://www.gooduniversitiesguide.com.au/university-ratings-rankings
https://www.universitiesaustralia.edu.au/Media-and-Events/media-releases/Student-satisfaction-remains-at-record-high#.WL41kVWGMuU
https://teaching.unsw.edu.au/catei
https://teaching.unsw.edu.au/myexperience
http://research.acer.edu.au/ausse
https://www.qilt.edu.au/about-this-site/student-experience
https://www.qilt.edu.au/
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PRES/PTES Postgraduate Research/Taught Experience Survey UK 

ISB International Student Barometer  
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Want to know more? 
 

Week 3: Evaluating the student experience 

Ways of measuring Student Experience: Surveys and controversies 

 

 

Blair, E., & Noel, K. V. (2014). Improving higher education practice through student evaluation 

systems: is the student voice being heard? Assessment & Evaluation in Higher Education, 

39(7), 879–894. https://doi.org/10.1080/02602938.2013.875984 

 

Calkins, S., & Micari, M. (2010). Less-than-perfect judges: Evaluating student evaluations Thought 

& Action, 7. 

http://www.neafund.net/assets/img/PubThoughtAndAction/TA10CalkinsMicariR.pdf  

 

Flahery, C. (2016). New analysis offers more evidence against student evaluations of teaching.  

Retrieved March 14, 2017, from https://www.insidehighered.com/news/2016/01/11/new-analysis-

offers-more-evidence-against-student-evaluations-teaching  

 

Stroebe, W. (2016, June 9). Student evaluations of teaching: no measure for the TEF. Retrieved 

March 14, 2017, from https://www.timeshighereducation.com/comment/student-evaluations-

teaching-no-measure-tef  

 

Weimer, M. (2017). What can we learn from end-of-course evaluations? Faculty Focus. Higher Ed 

Teaching Strategies from Magna Publications. The Teaching Professor Blog. March 8th, 

2017. 

 

 

 

 

https://doi.org/10.1080/02602938.2013.875984
http://www.neafund.net/assets/img/PubThoughtAndAction/TA10CalkinsMicariR.pdf
https://www.insidehighered.com/news/2016/01/11/new-analysis-offers-more-evidence-against-student-evaluations-teaching
https://www.insidehighered.com/news/2016/01/11/new-analysis-offers-more-evidence-against-student-evaluations-teaching
https://www.timeshighereducation.com/comment/student-evaluations-teaching-no-measure-tef
https://www.timeshighereducation.com/comment/student-evaluations-teaching-no-measure-tef
http://www.facultyfocus.com/articles/teaching-professor-blog/can-learn-end-course-evaluations/?utm_campaign=Faculty%20Focus&utm_source=hs_email&utm_medium=email&utm_content=44114051&_hsenc=p2ANqtz-8MU_V2Vl_WugbBYRTxkYxDIQXI93yOI5cgtK-aYvV2Fomy22SCo2ox4F2NBf06rB3zlWj8vPAwsOrwS90oPBbJPyaAlHRoBMlkbfpbE1SKTqd6qiI&_hsmi=44114051
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Want to know more? 
 

Week 3: Evaluating the student experience 

Ways of measuring Student Experience: UNSW Staff Footage 

 

 

UNSW. (2017). myExperience Closing the Loop. Sydney: Author. 

 

UNSW. (2017). Enhancing your course based on student feedback. Sydney. Author. 

 

 

 

 

https://teaching.unsw.edu.au/myexperience-closing-loop
https://teaching.unsw.edu.au/course-feedback
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Want to know more? 
 

Week 4: Your mini-evaluation 

Introduction to your mini-evaluation task: Select an appropriate methodology and develop 

your evaluation plan 

 

 

 

How to do peer review. Website of resources developed as part of a National Office for Learning 

and Teaching project.  

 

 

http://staff.mq.edu.au/teaching/teaching_development/peer/peer-resources/
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Want to know more? 
 

Week 4: Your mini-evaluation 

Ways of measuring Student Experience: Sharing the outcomes of evaluation 

 

 

UNSW. (2016). Applying for ethics approval. Sydney: Author.   

 

UNSW. (2016). Frequently Asked Questions (FAQs). Sydney: Author. 

 

 

 

 

 

https://research.unsw.edu.au/applying-ethics-approval
https://research.unsw.edu.au/frequently-asked-questions-faqs
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Want to know more? 
 

Week 5: The broader context 

Introduction and the broader context: What is enhancement of learning and teaching? 

 

 

UNSW. (2016d). Quality assurance and improvement of learning and teaching. Sydney: 

Author.  

 

 

 

https://teaching.unsw.edu.au/quality-assurance-and-improvement-learning-and-teaching
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Want to know more? 
 

Week 2: Sources of feedback for enhancing learning and teaching 

Introduction and key concepts: Sources of feedback - the four lenses: Stage 2 

 

 

Like yourself, many university teachers undertake a program in university learning and teaching, 

similar to this one. Often they are overwhelmed by the terminology used and the literature. The 

following accounts of the four lenses have been selected as they are accessible and short, providing 

an initial engagement with Brookfield's theories and ideas. 

 

Ainsworth, S. (2005). Becoming a relational academic. Synergy, 22. Sydney: Institute for Teaching 

and Learning, The University of Sydney. 

 

Miller, B. (2010). Brookfield's four lenses: Becoming a critically reflective teacher. Sydney: Arts 

Teaching and Learning Network, Faculty of Arts and Social Sciences, The University of 

Sydney. 

 

The following information is gathered from, 

 

UNSW. (2014). Gathering Evidence of your Teaching Practice. Sydney: Author. 

 

Evidence for the facilitation of student learning 

 

• Record in faculty/school/educational institution workload systems of teaching activities 

• Course (subject/unit) outlines/guides indicating your involvement in the courses 

(subjects/units) 

• Description of how teaching activities and associated resources facilitate students' 

achievement of the learning outcomes 

• Online course sites or websites where the teaching activity takes place 

• Assessment tasks, rubrics and feedback to students 

• Evaluative reports on teaching, based on student evaluation surveys 

(CATEI/myExperience - UNSW specific) or other data 

• Feedback to students explaining what you have changed in your teaching/educational 

context in response to any evaluations 

 

Evidence for the development, review or revision of curricula and/or learning and teaching 

resources 

• Documentation of the program, course (subject/unit) or learning sequence that has been 

developed, which clearly articulates the purpose (goals/aims), desired learning 

outcomes, content, and approaches to teaching, assessment and feedback 

http://www.itl.usyd.edu.au/synergy/article.cfm?articleID=263
http://sydney.edu.au/arts/teaching_learning/academic_support/Brookfield_summary.pdf
https://teaching.unsw.edu.au/awards-grants-and-fellowships-gathering-evidence-your-teaching-practice
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• Any learning or teaching resources developed for use in the program, course 

(subject/unit) or learning sequence 

• Copies of student evaluation survey (CATEI/myExperience “course” data, Course 

Experience Questionnaire data), or any other evaluative data regarding the quality and 

effectiveness of students’ experience of the program, course (subject/unit) or learning 

sequence that you developed, and changes that have been made as a result 

• Evaluative feedback from peers and changes that have been made as a result 

• Evaluative reports on the program, course (subject/unit) or learning sequence for which 

the staff member is responsible 

• Revised documentation for the program, course (subject/unit) or learning sequence 

evaluated 

• Feedback to students explaining what changes you have made to the program, course 

(subject/unit) or learning sequence in response to any evaluations 

 

Evidence of scholarship of learning and teaching 

• References to the learning and teaching literature in describing your educational context 

• Plan for a learning and teaching development project 

• Application for internal or external funding to support a learning and teaching 

development project 

• Report on a learning and teaching development project 

• Self-reflection on how teaching and curriculum design have been influenced by theory 

and the success of initiatives 

• Publications stemming from a learning and teaching development project 

 

Evidence of professional development  

• Completion of one or more courses in the area of learning and teaching in Higher 

Education (University) 

• Evidence of participation in at least 10 hours of professional development programs and 

activities related to enhancing knowledge and/or skills in learning and teaching 

• Evidence of having been mentored into a leadership or management role associated 

with learning and teaching 

 

Evidence of leadership and management of learning and teaching 

• Evidence of having met the faculty's/school/educational context’s administrative 

requirements for the implementation of a program or course (subject/unit) 

• Evidence of active management/coordination of staff and resources in the planning, 

implementation and review of teaching programs, courses (subjects/units), resources or 

environments (physical, virtual or organisational) 

• Evidence of active leadership of staff in the definition, development and review of 

programs, courses (subjects/courses), resources or environments (physical, virtual or 

organisational) 

• Evidence of how innovations in your own practice may have influenced changes in 

others’ practice 

• Evidence of active supervision, mentoring and support of staff with learning and 

teaching responsibilities 

• Evidence of having fulfilled the responsibilities of a leadership role in learning and 

teaching. 
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Want to know more? 
 

Week 5: The broader context 

Introduction and the broader context: Enhancing quality: at the macro level 

 

 

Commonwealth of Australia (2015). Higher Education Standards Framework (Threshold 

Standards) 2015. 

 

Tertiary Education Quality and Standards Agency (TEQSA)  

• TEQSA QA framework (download paper) 

• OECD report reviewing Quality Teaching in HE (download paper) 

 

European Commission. The Bologna Process and the European Higher Education Area 

http://ec.europa.eu/education/policy/higher-education/bologna-process_en  

 

European Commission. European Credit Transfer and Accumulation System (ECTS) 

http://ec.europa.eu/education/resources/european-credit-transfer-accumulation-system_en  

 

UKPSF document 

https://www.heacademy.ac.uk/ukpsf  

 

TEF (Teaching Excellence Framework UK) 

http://www.hefce.ac.uk/lt/tef/  

 

 

https://www.legislation.gov.au/Details/F2015L01639/Download
http://www.teqsa.gov.au/
http://www.hestandards.gov.au/sites/default/files/TeachingLearningDiscussionPaper.pdf
http://www.oecd.org/edu/imhe/44058352.pdf
http://ec.europa.eu/education/policy/higher-education/bologna-process_en
http://ec.europa.eu/education/resources/european-credit-transfer-accumulation-system_en
https://www.heacademy.ac.uk/ukpsf
http://www.hefce.ac.uk/lt/tef/
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Introduction and the broader context: Enhancing quality: at the macro level 

 

 

Using surveys and polls to gauge student feedback and evaluate FULT  

Catherine Zhao 

Lorenzo Vigentini 

 

The FULT evaluation surveys aim to: 

• gauge feedback from the participants about their needs/expectations 

• determine the worth of participants’ learning experience 

• evaluate the overall effectiveness of the program  

• explore the impact of changes triggered by the program and plan for future training needs. 

 

The survey design has been informed by both on-campus end-of-semester evaluations as well as 

surveys used in MOOCs by UNSW.  

 

Opportunities to collect data from surveys are presented over the lifespan of the program:  

1. pre-course 

2. post-course 

3. interim 

4. 6-months after 

 

However, one of the key aims of the design is not to over-survey participants while collecting a 

range of details that will provide a rich background to evaluate the learners’ experiences.  

 

To achieve this the surveys are designed to minimise the number of questions presented and take 

the multiple opportunities to survey participants with different purposes. 

 

Questions have been organised in thematic blocks described below. The structure and final length 

of each survey is determined by: 

 

1. learners’ participation in the program 

2. what they have already done. For example, the same set of questions will be shown to 

participants who access the survey for the first time; when they select the pre-course link in 

the second course, if they already completed it once, they will receive a different set of 

questions with relevance for the individual course. 
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The list below provides the overview of the thematic blocks which can be categorised under four 

categories: 

 

A. Characterise the learner before they start 

B. Learners’ perceptions of the course quality and effectiveness  

C. Impact of the courses/program, capturing any change in participants’ confidence and in 

respect to their practice (facilitated by the courses/program) 

D. Overall satisfaction and evaluation of worth of the course at different time points. 

 

A 

1. Demographic background (e.g. language, gender, age, UNSW/non-UNSW); 

2. Motivation (incl. reasons)/Goals 

3. Technology orientation (i.e. are they techie in their general life?) 

4. Confidence with aspects of teaching  

5. Prior experience of online learning & teaching 

6. Mode of access  

7. Preferred ways of learning  

 

B 

1. Current teaching load 

2. Satisfaction with aspects of the course 

3. Experience with certain technologies embedded throughout the course (e.g. the video 

annotation tool) 

4. Experience with assessment (e.g. e-portfolio) 

5. Engagement with content 

6. Satisfaction with content and design 

7. Meeting expectations 

8. Mode of access 

9. Purchase of statements/certificates 

10. Recommendation 

 

C 

1. Current teaching load 

2. Changes made to course/FULT effectiveness 

3. Technology orientation 

4. Confidence with aspects of teaching 

 

D 

1. Overall satisfaction, and  

2. The worth of taking part in the course. 
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