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1985) 

In this extract from Aronowitz and Giroux (1985), the authors 
present four categories of teachers as intellectuals, although they 
recognize that teachers may move in and out of these categories. 
For us, this classification is not about labelling individual teachers 
but is to present a continuum of the teacher’s role as intellectuals. 

Teachers as ‘hegemonic intellectuals’: Hegemonic teachers 
represent ideologies of the dominant groups and recreate 
educational environment and social class. This category of 
teachers is complicit in reproducing existing systems that nurture 
social, cultural and political inequalities. The curriculum, 
pedagogies and assessments are often controlled by authorities 
that aim to maintain the existing order. These teachers see their 
role to implement the prescribed learning processes to achieve 
the goals that are set by those who control power. Essentially, 
hegemonic teachers claim their objective role, tied to the 
academic and political guidance from the top. They self-define 
themselves through the forms of top-down moral and intellectual 
leadership which privileges dominant groups and social class.   

Teachers as ‘accommodating intellectuals’: This category of 
teachers accepts the system uncritically and refrains from 
political action by proclaiming professionalism. They are not 
generally aware of the ideological goals of the education system. 
They fail to define themselves as ‘self-conscious agents’ despite 
their role to reproduce the interests of the dominant classes. They 
think of themselves as outside the political goals of education. 
Even though they complain about unfair politics, they are not 
prepared to take risks to challenge injustices. 

Teachers as ‘critical intellectuals’: Critical teachers are 
conscious about social inequalities, injustices and oppressions in 
their society. Despite this realisation, they fail to engage or 
motivate pupils in collective struggle for change in education and 
society generally. They essentially give in when it comes to engage 
in positive actions in order to transform the social conditions. 
They cite the problem of historical legacies, political systems and 
deeply rooted cultural practices which dismiss any kind of human 
agency. They forget that change cannot be delivered from outside.   

Teachers as ‘transformative intellectuals’: Transformative 
teachers are not merely performers of any educational goals set 
for them; they view themselves as individuals with intellectual 
agencies to enhance critical powers of their learners. Giroux (1988: 
126) suggests, ‘It is important to stress that teachers must take 
active responsibility for raising serious questions about what they 

teach, how they are to teach, and what the larger goals are for 
which they are striving. This means that they must take a 
responsible role in shaping the purposes and conditions of 
schooling.’ Transformative teachers are conscious about their role 
as facilitators of social action in which they view schools as 
economic, cultural and social sites that are closely linked with the 
issues of power and control. They utilise learners’ experiences in 
the society in their pedagogical approaches. They engage in 
creative pedagogical practices to inspire pupils to resist injustices 
and act proactively to take control of their learning. Teachers as 
transformative intellectuals possess a capacity to reflect critically 
and pursue conscious actions to gain social justice. 

  


